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ONLINE TRAINING
EXPECTATIONS:

SELF
•Self-monitor - (Are 

you participating? 
Engaged as a learner? 
Talking during allotted 

times?)

•Stretch, break, stand 
as needed

•Be patient with 
yourself

OTHERS
•Be patient with others

•Use mute until you 
plan to speak

•Room for every voice

•Use kind words and 
facial expressions

RESPECT…



Special Thanks

■ Lucille Eber: Midwest PBIS Network & Susan Barrett: Mid-
Atlantic PBIS Network

■ National PBIS Technical Assistance Center

■ Wisconsin Department of Public Instruction

■ The National Child Traumatic Stress Network (NCTSN)



May Institute

■ May Institute is a nonprofit organization that is a national 
leader in the field of applied behavior analysis, serving 
individuals with autism spectrum disorder and other 
developmental disabilities, brain injury and 
neurobehavioral disorders, and other special needs.

■ Designated and funded by OSEP in September 2003 as one 
of ten universities and agencies in conjunction with the 
University of Oregon as the National Technical Assistance 
Center on Positive Behavior Interventions and Supports 
(www.pbis.org)



House Keeping
■ CEU’s: The CHECK IN and CHECK OUT codes will be provided in the 

CHAT BOX during the first and last 5 minutes of the presentation.
– You will need CEU HELPER to receive credits. 

Https://ceuhelper.com/
– If you have any issues let our chat box monitor Tobey know and 

she can assist you.

■ Questions: Please use the Q&A feature. Your questions may be 
answered in the Q&A box or live.

■ Resources: Listed after each section and at the end.

■ Handouts: Presentation slides and recorded video will be available 
on the May Institute Website in the PBIS Online Learning section.
https://www.mayinstitute.org/services-for-schools/pbis/educator-
virtual.html (Shared in CHAT BOX)
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Today’s Presenters

Today’s webinar is attended by folks from 32 US States plus Canada and St. Croix

WELCOME!



Purpose of the Webinar
• Provide you with resources and ideas for supporting students and staff 
upon returning from a disrupted year 
 

• Support the adaptation of PBIS and Trauma Informed Care in schools and 
agencies to meet the needs of students/individuals and staff  
 

• This presentation will primarily focus on Tier 1 Supports in relation 
to collective trauma/chronic stress



Trauma from a PBS/ABA 
Perspective
■ The stimuli that were paired with the trauma, called triggers, become 

a motivating operation for positive and negative reinforcement 
contingencies.

■ Contact with contingencies that use these stimuli (triggers) will increase 
motivation to engage in problem behaviors that provide escape or 
comfort.

■ Motivating operations (MO) are environmental variables that: alter the 
effectiveness of some stimulus, object, or event as a reinforcer, and alter 
the current frequency of all behavior that has been reinforced by that 
stimulus, object, or event.

■ Triggers also elicit the emotions (physiological arousal) experienced by 
the trauma.

■ Trigger analysis (functional behavior assessment) and intervention (both 
respondent and operant) are indicated to weaken these physiological 
fear responses.



Unit of Analysis 

■ Student/Individual

■ Classroom/Program Room

■ School/Program

■ District/Agency



Definition of Trauma

“Trauma results from an event, series of events, or set 
of circumstances that is experienced by an individual 
as physically or emotionally harmful or threatening 
and that has lasting adverse effects on the individual’s 
functioning and physical, social, emotional, or spiritual 
well-being” 
(Substance Abuse and Mental Health Services Administration [SAMHSA], Trauma 
and Justice Strategic Initiative, 2012, p. 2).



What is trauma?

WI Department of Public Instruction Trauma‐Sensitive Schools Resources
http://sspw.dpi.wi.gov/sspw_mhtrauma

Trauma refers to extreme or chronic stress 
that overwhelms a person’s ability to cope & 
results in feeling vulnerable, helpless & 
afraid

•Can result from one event or a series of events

•Event(s) may be witnessed or experienced directly

•Experience is subjective

•Often interferes with relationships; self regulation; & 
fundamental beliefs about oneself, others & one’s place 
in the world

Eber & Barrett, 2017
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Prevalence of Trauma in Students
(PreCovid‐19)

13 of every 30 
students in a 
classroom 
experience toxic 
stress from 3 or 
more Adverse 
Childhood 
Experiences 
(ACEs)

Eber & Barrett, 2017



Trauma affects learning

Adversely affects students’ ability to …
– Acquire language & communication skills
– Understand cause & effect
– Take another person’s perspective
– Attend to classroom instruction
– Regulate emotions
– Engage the curriculum
– Utilize executive functions

■ Make plans

■ Organize work

■ Follow classroom rules

Eber & Barrett, 2017



Trauma affects school performance 

Daniel & Zarling, 2012

Lower scores on 
standardized 

achievement tests 
(Goodman et al, 2011)

Substantial 
decrements in IQ, 

reading achievement & 
language 

(Delaney-Black et al, 2002)

2.5x more likely to be 
retained                              

(Grevstad, 2007; Sanger et al, 
2000; Shonk et al, 2001)

Suspended & 
expelled more often             
(Grevstad, 2007; Sanger et al, 

2000; Shonk et al, 2001)



Collective Trauma

Dan Reidenberg, - Suicide Awareness Voices of Education.
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Examples: wars, natural disasters, mass shootings, terrorism, pandemics, systematic 
and historical oppression, recessions, and famine or severe poverty 
(Aydin, 2017; Chang, 2017; Hirschberger, 2018; Saul, 2014).

Those from marginalized or financially disadvantaged backgrounds 
are more likely to be impacted by the collective trauma

(NCTSN)
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Collective Trauma

Although 
some 
experience 
the trauma 
with more 
intensity all 
are affected 
in some way



TRAUMA/STRESS & Covid-19

Disaster Mental Health Response Handbook, North Sydney, NSW:NSW Health, 2000 



Higher baseline state of arousal
■ Persistent physiological state of alarm

– (constant “yellow alert”)
■ Likely to be more reactive than peers, as external stressors are 

introduced (e.g., complicated task at school, disagreement with a peer)
– Fight, flight, freeze

■ Over-reading possibility of threat leads to lower brain functioning & 
impulsive acts

– e.g., striking out physically or verbally, leaving the classroom, 
shutting down

■ Student views his/her actions as defensive & justified

Eber & Barrett, 2017
WI Department of Public Instruction Trauma-Sensitive Schools Resources

http://sspw.dpi.wi.gov/sspw_mhtrauma
Adapted from Chris Dunning



A Behavioral Explanation of 
Trauma Reactions  

Antecedent

Retraumatizing Events
-Loss of privileges or lack of choice in learning

-Unexpected changes 
to schedule
-Reprimands that may 
lead to feeling 
threatened, attacked, 
vulnerable or shame

Behavior

Fight, flight, freeze 

Consequence

Obtain or Escape
• People (e.g. Attention),
• Things/Activities (e.g. 

classwork, coping 
mechanisms)

• Sensations (e.g. relief 
from discomfort,, 
distraction)



How do we see students?

Uninformed view
 Anger management problems
 May have ADHD
 Choosing to act out & disrupt 

classroom (e.g., disrespectful 
or manipulative)

 Uncontrollable, destructive
 Non-responsive

Uninformed response

 Student needs consequences 
to correct behavior or maybe 
an ADHD evaluation

Eber & Barrett, 2017
WI Department of Public Instruction Trauma-Sensitive Schools Resources

http://sspw.dpi.wi.gov/sspw_mhtrauma
Adapted from Daniel & Zarling (2012)

Behavior is the language of trauma, especially for children 



How do we see these students?

Trauma-informed view
 Maladaptive responses (in school 

setting)
 Seeking to get needs met
 Difficulty regulating emotions
 Lacking necessary skills
 Negative view of world (e.g., adults 

cannot be trusted)
 Trauma response was triggered

Trauma-informed response
 Student needs to learn skills to 

regulate emotions & we need to 
provide support

Eber & Barrett, 2017
WI Department of Public Instruction Trauma-Sensitive Schools Resources

http://sspw.dpi.wi.gov/sspw_mhtrauma
Adapted from Daniel & Zarling (2012)

Behavior is the language of trauma, especially for children 



PBIS at all Three Tiers 

Antecedent

Prevent
•Create supportive / 
proactive 
environments that 
reduce/prevent re-
traumatization

Behavior

Teach
•Appropriate 

strategies for 
regulating and 
expressing 
emotions

•Appropriate 
communication 
skills (e.g. help & 
break)

Consequence

Reinforce
•Appropriate 

behaviors
•Using calming 

strategies
•Communication 

skills



Tier 3 – Intensivemental health supports 
designed to meet the unique needs of 
students who already display a concern 
or problem.

Tier 2 – Targetedmental health supports 
provided for groups of students 
identified as at risk for a concern or 
problem.

Tier 1 – Universal supports that all 
students receive. Promoting wellness & 
positive life skills can prevent or reduce 
mental health concerns or problems from 
developing.

Which Tier? 
Depends on your Data



Trauma Practices & PBIS

Massachusetts Flexible Framework for Trauma Sensitive Practices in Schools 
(Massachusetts Advocates for Children: Trauma & Learning Policy Initiative, 2013)



Planning: Back to PBIS Basics 



Connect



CONNECT
■ Staff  Student

School Connectedness

■ Student  Student
Reconnect with friends and peers

■ Staff  Staff 
Morale Boosting Activities

■ School  Families
Home Support

■ School  Community
Referrals to Community Support Resources 



• A student’s belief that the adults care about 
his/her/their learning as well as about the 
student as an individual (APA, 2014; CDC, 2009)

What is it?

• Strong relationship with:
• School attendance
• Staying in school longer
• Grades
• Test scores

• Strong protective factor against
• Substance use,
• School absenteeism,
• Early sexual initiation,
• Violence & Unintentional injury
• Emotional distress, Disordered Eating , 

Suicidal Ideation and Attempts (CDC, 2009; 
Pierre, 2020)

Benefits of:

School 
Connectedness



Staff to Student Connections

Relationship Builders 

■ Providing time for students to 
spend with prior teachers

■ Welcome students each day 
and every class

■ Individual check-ins with 
students

■ Use language that focuses on 
student’s assets to promote 
safety and inclusion

– Use acknowledgements 
as an opportunity to 
engage in pleasant 
interactions

Teaching Practices & Systems  

■ Facilitate trust and safety by 
teaching and reinforcing 
expectations and routines.  

■ Integrate SEL lessons into your 
daily routines and classes:

■ Provide venues for students to 
voice their concerns 

■ Engage students in decision 
making processes that impact the 
school culture and climate

(APA, 2014; ASCA & NASP, 2020; CDC 2009; Center for PBIS, 2020)



Student to Student
Connections
■ Provide time for students to spend 

with current/prior classmates (incl 
back to school events)

■ Use peer buddies

■ Implement year-long homerooms or 
advisories

■ Foster opportunities for students to 
work together (Peer assisted 
learning; Group projects)

(ASCA & NASP, 2020; Center on PBIS,2020)



Staff to Staff Connections
■ Smile at each other 

■ Establish mentor relationships, especially 
for newer teachers (new to building and new 
to the profession)

■ Create time and opportunities for informal 
socializing (built into the school day and 
after school) to get to know each other 
personally

■ Establish systems for staff to support each 
other (e.g. tap in/tap out; buddy 
classrooms)

■ Establish opportunities for teachers 
to provide each other positive 
feedback (catching each other doing good)

(ASCA & NASP, 2020; Pendergast, 2020)



School to Family 
Connections: Engagement

■ Provide varied opportunities and means for communication to occur
– Communicate with families regularly and proactively to build strong, 

positive relationships
– Use inclusive language (including in forms)
– Establish clear avenues for seeking support for their child

■ Provide opportunities for families to be actively involved in their student’s 
academic and school life

– Homework assignments and projects that align with family and student 
interests

– Share their child's data!
– Send positive notes home
– Invite parents to your PBIS team

■ Parent Workshops (SEL/Academic)

( (APA, 2014; ASCA & NASP, 2020; CDC 2009; Center on PBIS, 2020; Flamboyan Foundation, ND ) 



School to Community 
Connections 

■ Create trusting and caring relationships that promote open 
communication within the broader school community 

– Develop relationships with your local departments of children and 
families, mental health agencies, childcare agencies, religious 
institutions, etc.

– Invite them to be a part of your problem-solving processes as key 
stakeholders

(APA, 2014; CDC 2009; Eber, 2019)



Assessing School Connectedness:  School Climate 
Survey  

Student Assessment
■ Elementary (11 items)

– School Connectedness
– School Safety 
– School Orderliness
– Peer and Adult Relations

■ Middle/High (9 items)
– Teaching and Learning
– Relationships
– Safety 

Teacher & Family 
■ School Personnel (29 items)

– Staff Connectedness
– Structure for Learning
– School Safety
– Physical Environment
– Peer/Adult Relations
– Parental Involvement

■ Family (21 items)
– Teaching and Learning
– School Safety
– Interpersonal Relationships
– Institutional Environment
– Parent Involvement 



SCHOOL CLIMATE SURVEY



Connecting
Resources

■ The Reparative Power of Relationships ‐
https://www.edutopia.org/article/reparative‐
power‐relationships

■ Center on PBIS 
Family: https://www.pbis.org/topics/family

■ Classroom Family Engagement Rubric: 
https://www.pbis.org/resource/classroom-family-
engagement-rubric

■ Midwest PBIS Network: Interconnected Systems 
Framework: http://www.midwestpbis.org/interco
nnected-systems-framework

■ School Climate 
Survey: https://www.pbisapps.org/resources/pu
blications#school-climate-survey.manual

■ School Re-Entry Considerations: Supporting 
Student Social and Emotional Learning & Mental 
and Behavioral Health Amidst Covid-
19: https://www.nasponline.org/x55418.xml



Screen



Back To Basics: 
Screen
■ Implement formal and/or informal 

screening (e.g. daily check-ins)

■ Create an efficient referral system

■ Prioritize screening during first few 
weeks of school and repeat through the 
year

■ Review data at regular intervals to 
identify students who may need 
additional support.



Screening: Implementation in 
3 Phases (Dvorski, Girio-Herrera, & Owens, 2014)

PLANNING SELECTING A 
SCREENING TOOL

CREATING LINKS 
FOR FOLLOW-UP



Screening & 
Identification

Teacher Nomination for 
Assistance:

– Short/simple
– Designed for quick response

Currently Available Data

– ODR/Classroom Minors
– Attendance
– Academic Indicators/Grades
– Visits to the 

Nurse/Guidance

Identifies internalizing 
& externalizing?

Allows for early 
identification?

Universal Screening Instruments:
 Behavioral & Emotional Screening System (PreK‐12)  Kamphaus & Reynolds, 2008

 Behavior Intervention & Monitoring Assessment System (K – 12) McDougal, 
Bardos, & Meier, 2016

 Systematic Screen for Behavior Disorders (K‐6)  Walker & Severson, 1990

 Strengths & Difficulties Questionnaire (K‐12)  Goodman, 2001



Elementary
There is an adult in the school who will 
help me if I need it.
• Strongly Disagree/Somewhat 

Disagree/Somewhat Agree/Strongly 
Agree

Secondary
I know an adult at school that I can talk 
with if I need help.
• Strongly Disagree/Somewhat 

Disagree/Somewhat Agree/Strongly 
Agree

(Georgia DOE, 2014)





Overcoming Roadblocks

National Center for School Mental Health (NCSMH, 2020). School Mental Health 
Quality Guide: Screening. NCSMH, University of Maryland School of Medicine.



Greeting at the Door

https://youtu.be/956br98qWbEhttps://youtu.be/I0jgcyfC2r8



Upon introduction 
of teacher greeting, 
duration of on-task 
behavior increased 

across subjects



Upon introduction of 
teacher greeting and 

brief review of the 
expectation, the latency 

to on-task behavior 
decreased across 

subjects



The PGD showed 
decreases in disruptive 

behavior and  
increases in 

percentage of time 
academically engaged

Positive Greetings at the Door consisted of:
• Positive connecting with each student
• Delivering pre-corrective statements to 

the whole class
• Privately providing pre-corrective 

statements and individual 
encouragement to those students who 
struggled the day before 

• Delivering behavior specific praise to 
certain students to reinforce desired 
behavior of being on time



Greeting Students On-Line

■ Greet each student by 
name as they enter 
your virtual classroom

■ Smile

■ Give a positive 
comment or 
encouragement

■ Virtual high 5, fist 
bump, elbow bump

■ Ask them to share 
something they did, 
saw, ate, drew…since 
you last saw them.

ENGAGE – ENCOURAGE – WELCOME - SUPPORT



Screening
Resources

■ Warning Signs and Risk Factors for Emotional Distress -
https://www.samhsa.gov/find-help/disaster-distress-
helpline/warning-signs-risk-factors

■ Family Wellness Check Survey & Guidance for adapting 
CICO for distance 
Learning: https://www.pbis.org/resource/guidance-on-
adapting-check-in-check-out-cico-for-distance-learning

■ Positive Greetings at the 
Door: https://www.pbis.org/resource/positive-greetings-
at-the-door

■ Screening Resources 
https://www.pbis.org/search?query=Screening+tools

■ Screening Tools
– https://www.ci3t.org/screening
– https://www.umb.edu/birch/online_learning

■ Student Mental Health Screening: A toolkit for Schools 
During Covid-19: https://cmham.org/wp-
content/uploads/2020/08/School-Mental-Health-
Screening-Toolkit.pdf

■ SAMHSA Screening Guidance 
https://www.samhsa.gov/sites/default/files/ready_set_g
o_review_mh_screening_in_schools_508.pdf

■ School Mental Health Quality Guide: Screening 
http://www.schoolmentalhealth.org/media/SOM/Microsit
es/NCSMH/Documents/Quality-Guides/Screening-
1.27.20.pdf



Support



Back To Basics: 
Support for Students

Create safe, predictable, environment 

■ Consistent Schedule:  Across Day, Class 
and Routines

■ Crosswalk expectations between home, 
school, and community

■ Build in self care as a part of the 
community culture

– Mindfulness Breaks

– Social activities

■ Update safety and crisis plans

Support



Maximize structure and 
predictability

– High classroom structure (e.g., amount of teacher directed 
activity) (Huston-Stein, Friedrich-Cofer, & Susman, 1977; Morrison, 1979; Susman, Huston-Stein, & 
Friedrich-Cofer, 1980)



Sample elementary schedule incorporating SEL

Monday Tuesday Wednesday Thursday Friday

Mindful 
Minute:

Rapport 
Building:

Yoga Poses: Team 
Building:

Mindful 
Minute:

Breathing What is your 
favorite…?

Tree, 
mountain, 
cresent moon, 
dancer poses

Stack attack & 
Ping Pong 
bounce

Gratitude

The Boggs Center, Rutgers
In partnership with NJDOE OSE





Simple Classroom Supports
 Writing about Anxiety for Ten Minutes – The University of Chicago has found that writing about your 

anxiety for ten minutes reduces anxiety.  Many teachers have the students do this and then take the writing and 
crumple it up and throw it away in a process of acknowledging “I am done with worrying about that.” 
(http://news.uchicago.edu/article/2011/01/13/writing-about-worries-eases-anxiety-and-improves-
test-performance)

 Deep Breathing – Teach students how to regulate themselves by using deep breathing.  It brings oxygen to the 
frontal cortex instead of leaving the student with only the brain stem to do the thinking.
(http://www.pbisworld.com/tier-1/deep-breathing/)

 Calming Area/Blue Beanbag – Having a calming area for student to go to is extremely beneficial for helping 
them to learn to self‐regulate and self‐calm.   Include a blue pleather/vinyl bean bag for students who are extremely 
agitated.  Blue is a calming color, and the pleather/vinyl is critter resistant and cool on the skin.  For a student who is 
starting to become upset it is like a cool hug.  This helps lower body heat and calm.  Paring it with breathing exercises 
adds another layer to self‐calming. 

 Music (60 bpm) – Music research has taught us that our hear rates will match the music we are listening to. 
Also, research on students with aggressive behaviors tells us their hear rates jump up to 147 beats per minute (on 
average) a full 45‐90 seconds prior to aggressive act. If we can intervene, by playing 60‐bpm music (the resting heart 
rate) the students will be calmer.  Go to Youtube.com and search for 60 beats per minute music.
(http://www.shortlist.com/entertainment/music/scientists-discover-most-relaxing-tune-ever)

 Nature Pictures – A university of Michigan research study found that looking at 7 minutes of nature pictures 
reduced anxiety before a test.  This link (http://tinyurl.com/60bpmMusic) is paired with nature pictures.  You can 
use this with or without the music before a test or anytime you need to bring the energy level down.

Adapted from Behavior Doctor Seminars – Laura A. Riffel, Ph.D. wwwlbehaviordoctor.org



Wellness options Choice Board

The Boggs Center, Rutgers
In partnership with NJDOE OSE



Incorporate SEL into Behavioral response procedures and 
documents



Back To Basics: Support for Staff
Revisit and update your SYSTEMS
■ Establish time for PBIS team to plan for return to school

update matrix, lesson plans, review discipline system

■ Ensure training time for staff to develop trauma informed responses

■ Develop co-teaching plans with counselors

■ Provide resources on incorporating SEL activities

■ What additional supplies are needed?
– Fidget toys
– Materials to create visuals
– Chill zone materials

■ Build in self care as a part of the community culture for staff

■ Clear avenue to access EAP and other community mental health supports

Support



Support
Resources

 Support for Trauma Informed Schools -
https://traumaawareschools.org/

 Helping Children of Color Heal from Collective Trauma -
https://onlinegrad.pepperdine.edu/blog/children-of-
color-collective-trauma-recovery/

 9 Quick Ways to Calm Down When You Feel 
Overwhelmed - https://www.verywellmind.com/ways-to-
calm-down-quickly-when-overwhelmed-3145197

 How to Support Teachers’ Emotional Needs Right Now -
https://greatergood.berkeley.edu/article/item/how_to_s
upport_teachers_emotional_needs_right_now

 3 Ways to Support Students’ Emotional Well-Being 
During the Pandemic -
https://www.edutopia.org/article/3-ways-support-
students-emotional-well-being-during-pandemic

 In Schools, Finding Hope at a Hopeless Time -
https://www.edutopia.org/article/schools-finding-hope-
hopeless-time

 Flash Feedback: How to Provide More 
Meaningful Feedback in Less Time -
https://www.cultofpedagogy.com/flash-feedback/



Teach



Back To Basics: Teach

Explicitly teach expectations

■ Integrate SEL into classroom routines

■ Ensure active teaching, practice, and review of virtual expectations 
happens DAILY for the first 4-6 weeks to ensure consistency. 

■ Support teachers in implementing high leverage Evidence Based 
Practices to maximize learning and to integrate Social Emotional 
Behavioral teaching. 

– Greeting 

– Acknowledging/Feedback with a 4 to1 ratio 

– Active Supervision 

– Student engagement

■ Teach students how to access tools for de-escalation



Adapted Schoolwide PBIS Matrix 
For in person environments



Teaching 
Matrix

INCORPORATE Coping Strategies for Managing Stress

All Settings Hallways Playground Lunch
Library/
Computer 

Lab
Assembly Bus

Ex
pe

ct
at
io
ns

Respectful

Be on task.
Give your best 

effort.
Be prepared.

Walk. Have a plan.

Invite 
those 
sitting 
alone to 
join in

Study, 
read, 

compute.

Sit in one 
spot.

Watch 
for your 
stop.

Achieving & 
Organized

Be kind.
Hands/feet to 

self.
Help/share with 

others.

Use 
normal 
voice 

volume.
Walk to 
right.

Play safe.
Include 
others.
Share 

equipment.

Have a 
lunch plan 

and 
choose 
quiet or 
social 

lunch area

Whisper.
Return 
books.

Listen/watch.
Use 

appropriate 
applause.

Use a 
quiet 
voice.
Stay in 
your 
seat.

Responsible
Recycle.

Clean up after 
self.

Pick up 
litter.

Maintain 
physical 
space.

Use 
equipment 
properly.
Put litter in 
garbage 
can.

Use my 
breathing 
technique
Listen to 
my signals 

Push in 
chairs.
Treat 
books 

carefully.

Pick up.
Treat chairs 
appropriately.

Wipe 
your 
feet.



PBIS FRAMEWORK & SEB 
CROSSWALK

Expectation
Specific Behavior or 

Social Emotional Skill

Be Safe
Keep hands and feet to self

I tell an adult when I am worried about a friend.

Be Respectful
Use the signal to ask a public or private question.

Make sure everyone gets a turn.

Be Responsible
Turn in all work on time

Check in with my feelings during the day

*SEB = Social, Emotional, & Behavioral

Nepbis TA Center 



U p d a t e d  i n - p e r s o n  b e h a v i o r a l  
e x p e c t a t i o n s  &  s a f e t y  p r o t o c o l s  

n e e d  e x p l i c i t  t e a c h i n g i n  
c o n t e x t  &  l o t s  o f  p r a c t i c e



Teaching SEL Skills

Define 
Simply

Model

Practice 
in Setting

Monitor & 
Acknowledge 
Continuously

Adjust for 
Efficiency



Acknowledging Appropriate Behavior

Effective strategies are…
■ Clear and specific
■ Contingent (dependent) on desired 

behavior
■ Applied immediately
■ Teacher/Adult initiated
■ Focus on improvement and effort
■ Provided frequently during 

acquisition
■ Sincere and appropriate for 

student’s age

(Conroy, Sutherland, Snyder, Al-Hendawi, & Vo. 2009, Kern & Clemens, 
2007; Simonsen, 2008)



Reset Station

https://youtu.be/DQbuu5ufHyA



Top 10 De-Escalation Tips 

BE EMPATHIC
AND NON-

JUDGMENTAL

RESPECT 
PERSONAL SPACE

USE NON-
THREATENING 
NON-VERBALS

(FACE/BODY)

AVOID 
OVERREACTING

FOCUS ON 
FEELINGS

IGNORE 
CHALLENGING 

QUESTIONS

SET LIMITS CHOOSE WISELY 
WHAT YOU INSIST 

UPON

ALLOW SILENCE 
FOR REFLECTION

ALLOW TIME FOR 
DECISIONS

������ 	������
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#������



Teaching
Resources

■ Teaching Social-Emotional Competencies 
within a PBIS Framework -
https://tinyurl.com/asww77vp

■ Trauma-Informed Teaching Strategies -
https://tinyurl.com/4fdtfbp9

■ A Trauma-Informed Approach to Teaching 
Through Coronavirus -
https://www.learningforjustice.org/maga
zine/a-trauma-informed-approach-to-
teaching-through-coronavirus

■ The How and Why of Trauma-Informed 
Teaching -
https://www.edutopia.org/article/how-
and-why-trauma-informed-teaching

■ Essential Trauma-Informed Teaching 
Strategies for Managing Stress in the 
Classroom (and Virtual Classrooms) -
https://resilienteducator.com/classroom-
resources/trauma-informed-teaching-
tips/



Monitor



Back To Basics: Monitor

■ Monitor student behavior and provide feedback

– Revisit and revise acknowledgement systems to address 
challenging behaviors (in person, hybrid, and online)

■ Monitor engagement in social and learning activities

■ Regularly review academic and SEB data to monitor progress

■ Use instructional coaches or peers to support learning in 
remote classrooms



Actively & continuously supervise

Move

Obvious

Positive 

Unpredictable

View all 
student videos 

Interact
Remind/ pre-

correct

Positively 
acknowledge

Use names 

Monitor Chat 
Box

Scan

Head up

Make Eye 
contact

Overt body 
position

Visit Breakout 
Rooms

Active Supervision (Colvin, Sugai, Good, Lee, 1997): 



Drill Down into 
your Data



Community Data

COVID-19 Cases

Unemployment
Poverty Rates



Use data to monitor the implementation & 
effectiveness of PBIS practices

Linked with 
meaningful 

outcome goals

Communicates 
purpose

Guides action 
planning

Used to 
measure and 
demonstrate 

progress

Monitoring & Evaluating PBIS PRACTICES

1.Reduce re-
traumatization

2.Align Trauma 
Support and 
PBIS

Keep students 
and staff feeling 

Safe and 
Connected

Plan PD for 
staff in TIC and 

add Trauma 
practices to 

matrix

Review Data; 
ODR’s, 

counselor 
visits, nurse 

visits, 
attendance



Share Progress

Collect Data!

Present the 
data in a user-
friendly fashion 

(i.e., graph)

Use the data to 
make 

decisions



Monitoring
Resources

■ Integrating Trauma-Informed Practices within 
Your School Wide PBIS Framework -
https://www.apbs.org/conference/files/2020pr
esentations/E2-handout2.pdf

■ Alignment of the PBIS Framework and Trauma 
Informed Classrooms/ Trauma 
Sensitive Schools https://intranet.bloomu.edu
/documents/mcdowell/pk12/AlignmentPBISTra
umaInfCare.pdf

■ Be+ (Be Positive) App -
https://www.pbis.org/announcements/track-
positive-reinforcement-with-our-be-app

■ Measuring Progress Towards Becoming a 
Trauma Informed School -
https://tinyurl.com/cmjeyaje

■ Data Analyst's Worksheet -
https://www.pbis.org/resource/data-analysts-
worksheet

■ PBIS Cultural Responsiveness Field Guide –
https://www.pbis.org/resource/pbis-cultural-
responsiveness-field-guide-resources-for-
trainers-and-coaches



Planning: Back to PBIS Basics 

Screen to identify 

Connect to Address Antecedents

Support to Address 
Antecedents

Teach, Prompt, & Reinforce New 
Skills, Strategies, & Protocols

Monitor 
Outcomes/ 
Consequences



Consider your PBIS 
Implementation Level
Guidance on “Supporting PBIS Implementation Through Phases of Crisis Recovery” (Goodman et al, 2021) 



Thank You for 
Joining Us

• CEU Check Out code is 
in CHAT BOX

• Please complete 
evaluation link in the 
CHAT BOX.  We would 
love your feedback!  

• Keep a look out for 
our PBIS Tip of the 
Month – June’s will be 
out soon on Assessing 
and Action Planning. 

• Our next webinar on 
High Leverage 
Classroom Practices 
will be in September

Questions?   
Comments?



References & Resources
■ Returning to School After Crisis Guides:  School/District/State

– https://www.pbis.org/search?query=Returning+after+crisis

■ Interconnected Systems Framework:
– https://www.pbis.org/search?query=mental+health

– https://www.pbis.org/resource/integrating-a-trauma-informed-approach-within-a-pbis-framework

■ Wisconsin Department of Public Instruction Trauma Resources:
– https://dpi.wi.gov/sspw/mental-health/trauma/modules

■ National Center for Trauma-Informed Care and Alternatives to Seclusion and Restraint (NCTIC)
– https://www.samhsa.gov/nctic

■ Government Websites
– Division of Violence Prevention and Adverse Childhood Experiences (ACE) Study at CDC
– Office for Victims of Crime at the Department of Justice
– National Center for PTSD at the Department of Veterans Affairs
– Pediatric Trauma and Critical Illness Branch at the National Institute of Child Health and Human 

Development
– Coping With Traumatic Events at the National Institute of Mental Health

■ Other Organizations
– American Professional Society on the Abuse of Children
– Children’s Mental Health Report at the Child Mind Institute
– HealTorture.org
– International Society for Traumatic Stress Studies
– National Children's Advocacy Center
– Sidran Institute
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